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Learning with Purpose: How the IPC and IMYC
Prepare Students for the Future

By Coleton Tillett, Vice Principal - International Department

BEFYES: IPC 1 IMYC TS ERIRRMIF S

At Qingdao Baishan School, we believe that
education is more than just remembering
facts; it’s about preparing our students to
understand themselves, others, and the
world around them. Through the Internation-
al Primary Curriculum (IPC) and the Interna-
tional Middle Years Curriculum (IMYC),
learning becomes a purposeful journey that
helps students grow not only academically,
but also personally and globally.

The IPC and IMYC are designed around big
ideas that matter, such as sustainability,
communication, or identity, and connect
traditional subjects like science, history, and
art through meaningful themes. Each unit
begins with an Entry Point, a fun and engag-
ing experience that sparks curiosity.
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Students then move through stages of Research, Recording, and
Reflection, developing essential skills for thinking critically and
making connections between what they learn in school and what
they see in the world.

Another important feature of both curricula is the focus on
Personal Learning Goals. These goals, such as adaptability,
cooperation, respect, and resilience, are woven into daily lessons
and classroom culture. Students don’t just learn about these
qualities; they practice them. Whether working on a group
project, leading a presentation, or solving a challenge, our
learners are developing the habits of mind that will serve them
far beyond school walls.

In the IMYC, students take this process a step further. As young
adolescents, they begin to explore who they are and how they fit
into a bigger picture. The IMYC supports this by emphasizing
independent inquiry, reflection, and communication, helping
students take increasing ownership of their learning and prepar-
ing them for the challenges of secondary education and life
beyond.

In today’s fast-changing world, knowledge alone isn’t enough.
Students need to think creatively, collaborate with others, and
adapt to new situations, skills that will be essential for their
future workplaces and communities. The IPC and IMYC help them
develop these global competencies while nurturing curiosity,
empathy, and confidence.

In the International Department of Qingdao Baishan School, we
are proud to guide our students in learning with purpose,
preparing not just for exams, but for life.
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Meet Bobby the Baishan Beluga!
IEBAIBAMR—T RS —RREaELL!

We're excited to introduce Bobby the Baishan Beluga, the
official mascot of Qingdao Baishan School!

Last April (2025), we officially adopted the Beluga as our
school mascot to represent the heart and spirit of our interna-
tional community. After many creative student submissions
and much discussion, the Beluga Whale was chosen as the
symbol that best represents who we are and what we value.
The Beluga made its official debut during our Welcome Back
Assembly in September, where students from both the IPC and
IMYC programs joined together to celebrate the start of a new
school year. The moment Bobby appeared on stage; the Black
Box filled with excitement and cheers.

And yes, our Beluga has a name! Students voted to call our
mascot Bobby — a friendly, playful name that can be used for
either a boy or a girl. This allows Bobby to remain gender-neu-
tral, symbolizing that every student, no matter who they are, is
part of our caring and inclusive Baishan community.

So, why the Beluga?



Beluga whales are curious, cooperative, and adaptable, three traits that

perfectly connect with our IPC and IMYC Personal Learning Goals. They

work together in pods, communicate clearly, and thrive in challenging

‘ \ environments. Like our students, the Beluga reminds us to be resilient,

EST 7 )| thoughtful, and internationally minded, embracing learning with courage
' ' and care.

The Baishan Beluga, now proudly known as Bobby, appears on our house

banners, event posters, and school spirit days as a symbol of connection

across our community. Whether we’re learning in the classroom, perform-

ing on stage, or competing on the field, Bobby reminds us that together,

we are stronger.

Welcome to the family, Bobby the Baishan Beluga!
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Highlights from the
International Team
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Kindergarten

Stories and Routines: A Joyful Start to Kindergarten!

G LERIFE(NER T —DEIFFZES! bR
THAWNESHTHRER, FE(BEWNE T —IN
YIS MENEREES! XIFNENEETFFE
IET KECENER, EFRBINT LSRR

A HNERETICRRZEAIEZ IR
AR IXECERRAGRRY, R T HHRERT REK

—FEY. RN,

RER

BEHER: RENG)LEETE!

The kindergarten students have had a wonderful start to the
year! Along with our phonics and festival theme topics,
students were introduced to a new activity: story time
integration! This new activity helps our students build their
listening and comprehension skills while expanding their
vocabulary! We also didn’t forget our back-to-school classic
topic—classroom routines and rules! Establishing these
foundations highlights and ensures a wonderful, safe, and
productive year ahead.

T
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Our Journey of Learning Begins

FeAi R0 3] Z b FFanih

We began the school year by setting class-
room rules to ensure a clear, safe, and
positive learning environment for everyone.
Students learned to introduce themselves
confidently and practiced sharing about
their families. We also discussed how we
celebrate important cultural festivals at
home, such as the Mid-Autumn Festival and
National Day, helping students appreciate
traditions and cultural values. Later, we
explored the topic of farm animals and the
sounds they make through fun songs and
games. Students have become increasingly
familiar and confident in the classroom
environment, participating enthusiastically
in engaging activities, singing, and dancing
as they continue to learn and grow together.

5
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Pupils have also been practising
greetings in English, utilising basic
tenses and pronouns, and discussing
family members.

Most importantly, we have embarked
on our phonics journey, which is
crucial for their reading development
by the end of the year. Literacy is a
fundamental aspect of English
learning, and establishing a solid
foundation in phonics is vital; if this
groundwork is not robust, it could
hinder their progress in subsequent
stages of learning.

We look forward to creating numer-
ous wonderful moments and lasting
memories together.Over the past few
weeks, we have had the pleasure of
getting to know all of our new Grade
1 pupils and welcoming them to
what marks the beginning of their
educational journey.

Grade 1 ESL

"Embracing New Beginnings:
The Grade 1 Journey".

“HHETRAR" | —FRFEIZIK

In Grade 1, we ensure that the transition is seamless, embracing
elements of the kindergarten experience that they cherish, such as
singing and fostering strong relationships with pupils.

This helps them feel valued and motivated to excel, encouraging
them to put forth their best efforts.

Our delightful companion, Cookie Monster, serves as an effective tool
for breaking the ice during the initial weeks of school. Through this
engaging approach, we have been focusing on essential skills, such as
following instructions during lessons and taking responsibility for
their school supplies.
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Grade 2 ESL

"Welcome Back, Grade 1:

Embracing Fun and Learning in Grade 2"

WMESE, —ER : M- ERYIRE

We are delighted to welcome our
Grade 1 pupils back after the
summer holidays, as they embark on
a mission that feels both familiar and
invigorating. Having established a
clear understanding of expectations
during their previous year, the pupils
approach their upcoming learning
challenges with remarkable enthusi-
asm and renewed eagerness.

In our phonics sessions, we engage
in what we refer to as "Little Teacher
Sessions," where pupils take turns
reading Read Write Inc. (RWI)
stories. This initiative not only allows
them to showcase their reading
abilities but also fosters a sense of
confidence and camaraderie among
peers. The opportunity to lead their
classmates in reading has proven to
be a transformative experience,
allowing them to take ownership of
their learning and develop essential
leadership skills. We have witnessed
some truly outstanding performanec-
es during these sessions, highlighting
the growth and progress each pupil
has made.

This term, our focus shifts signifi-
cantly towards writing and expand-
ing vocabulary, particularly in areas
such as transportation and occupa-
tions. We aim to enrich their
language skills by encouraging
exploration of new and diverse
vocabulary, which will serve as a
foundation for their future commu-
nication abilities.

Additionally, we place great empha-
sis on developing their skills in
formulating questions, thereby
nurturing their curiosity and critical
thinking.

As always, we maintain our estab-
lished routine, which is integral to
fostering a supportive learning
environment. We ensure that pupils
are well-prepared for assessments,
providing them with the tools they
need to succeed. The journey
towards academic achievement is
underscored by engaging stories,
comprehension questions, and a
wealth of visual aids designed to
support diverse learning styles. These
resources not only aid in understand-
ing but also make learning enjoyable
and relatable.

Through this holistic approach, we
aim to empower our pupils to
embrace challenges with confidence,
fostering a love for learning that will
stay with them throughout their
educational journey. We remain
committed to guiding them on their
path to success, celebrating their
achievements along the way, and
nurturing their development into
well-rounded individuals.
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It has been a wonderful start to the new
school year for the students of Grade 3. We
have had a fabulous time talking about our
favourite seasons and weather. Our
students worked in pairs to make posters
about their favourite season, drawing
pictures of the season and things we like
doing at that time of the year. Common
seasons the students like included winter
and summer. Students got a chance to
present their poster and thoughts to the
class, telling everyone how they like having
snowball fights in the winter or eating ice
cream in the summer. It was an entertain-
ing and fun adventure.

Grade 3 ESL

Our favorite seasons
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Grade 4 ESL

What do you like doing in your spare time?

{RILREIEIEIRET A

In Grade 4 ESL, we spent time talking
about activities we did in the summer
holidays and then branched off into talking
about our favourite spare time activities.
One exercise we completed was a short
interview to find out what our classmates
like doing. This allowed us to practice our
skills in asking and answering of questions,
spelling, sentence writing skills. Additional-
ly, we discovered some interesting hobbies
that our friends have.
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Grade 7 ESL

Parts of speech and verb tenses

Grade 5 ESL

Growing Our Wishing Tree

Grade 6 ESL

Learning Together, Growing Together

—iieF3, HEMNIK

In Grade 6 ESL, students kicked off the year by working
together to create our Essential Classroom Agreement.
Through discussions, group work, and reflection, they shared
what helps them learn best and how we can make our class a
fair, kind, and productive space. This collaborative process
helped everyone reconnect after the summer break and set
a positive tone for the months ahead. We're off to a great
start full of teamwork and mutual respect!
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Our Grade 5 ESL students started the school year by
creating a beautiful Wishing Tree! Each student wrote
down their wishes and goals for the year and shared
what they’re going to do to achieve them. This activity
connected perfectly to our grammar focus — “to be
going to” — while helping students reflect on their
dreams and take action toward them. It was inspiring
to see how motivated and thoughtful everyone was
about their goals for the new school year!

AFRAIESLZER—REMRY DR e T fHiFE!
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During this term, Grade 7 students engaged in an in-depth study of key grammatical concepts, focusing on the
parts of speech and the correct application of verb tenses, including the simple past, simple present, and
present progressive tenses. The lessons were delivered through interactive and engaging activities designed
to promote participation and deepen understanding. Students demonstrated notable progress in their
grammar proficiency, vocabulary development, and overall language competence. Through consistent
practice and collaboration, they enhanced their ability to express ideas accurately and effectively, both in

written and spoken English.
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Grade 8 ESL

We explored the art of storytelling and
what makes a narrative meaningful.
Students analyzed the structure of good
stories, discussed themes such as
conflict, character development, and
moral lessons, and reflected on why
certain stories stay with us. We also
learned how to write reviews, expressing
opinions and giving constructive feed-
back about books and films. To connect
our learning to real life, we watched The
Pursuit of Happyness, a powerful film
about perseverance and personal
growth. The story helped students think
about how people overcome hardships
and what it means to chase one’s
dreams. Through these lessons, students
improved both their writing and speak-
ing, learning to connect emotions and
ideas through language.

Stories that inspire
B A ORISR
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Grade 9 ESL

Figurative language and verb tenses

(EFHES SHMARES

This term, Grade 9 students explored
the richness of figurative language
and deepened their understanding
of verb tenses, with particular
emphasis on the past tense and past
participle forms. Through analytical
discussions, creative writing tasks,
and interactive learning activities,
students examined how figurative
expressions such as metaphors,
similes, and personification enhance
meaning and imagery in language.

Grade 10 focused on English for real
communication and life beyond the
classroom. We began with the topic
of jobs and future aspirations,
discussing what careers inspire us
and how to describe ambitions
clearly. Along the way, we reviewed
essential grammar points such as
Past Simple, Present Simple, and
Present Continuous, always applying
them to meaningful contexts.

They demonstrated growing
confidence in identifying and
applying these literary devices
while refining their grammatical
accuracy and stylistic expression.
The lessons fostered both linguis-
tic precision and creative engage-
ment, equipping students to
communicate ideas with clarity,
emotion, and depth.

Grade 11 ESL

Feelings, Stories, and Connections

Bk MEEEE

With Grade 11, our discussions centred on the theme of emotions and
communication. Students learned a wide range of vocabulary for describing
feelings, moods, and attitudes, and practiced how to express empathy,
excitement, frustration, or curiosity in English. We also explored the world
of polyglots and the experience of learning multiple languages — reflecting
on how knowing another language shapes our identity. In grammar, the
focus was on narrative tenses — Past Simple, Past Continuous, Past

Perfect — which students used to tell personal stories and share meaningful
memories. Through storytelling, debates, and reflection, the class devel-
oped not only their language accuracy but also their ability to use English as
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Grade 10 ESL
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Life, Work, and the City
&, TEST

Students also completed a practical
unit on shopping — learning
functional vocabulary and expres-
sions for buying, comparing, and
describing products. Another key
focus was places in the city and
giving directions, which helped
students develop confidence using
English in everyday situations. By
combining grammar, vocabulary,
and real-life communication, Grade
10 strengthened their fluency and
sense of purpose in learning the
language.
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a tool for connection and self-expression.
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IPC1

Amazing Adventures in IPC 1

IPC 1EFLBRISTINIRERZ IR

The first weeks in IPC 1 have been exciting and educational!
We have been getting to know each other and learning
about how to be in school. We finished our first IPC Unit
called Brainwaves: Metacognition and we just started our
second, A Day in the Life. Our Brainwaves unit explored
best practices around how to go about learning things. We
also touched on how to handle, express, and regulate big
feelings. A Day in the Life focuses on our community
around us and will show us the many ways we can help the
world. While learning about our community here at
Baishan school, we interviewed people who help keep us
safe, cook our food, and clean our classrooms. We showed
we are communicators, adaptable, and thinkers. We also
had a chance to interview our own families at our Open
Class. We will continue to explore and discover new and
exciting things about the world around us and begin to
think about how we are called to action to make this world
an amazing place!
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IPC3 Building Better Learners:

An Inside Look at Our Brains

ISSFERMNFEIE: FREIAMAYE

What happens when you teach children about the
most powerful tool they own? You get a month of
incredible growth! Throughout our recent "Brainwave"
IPC unit, our students became experts on their own
brains. They moved beyond simply learning subjects
to learning how to learn, discovering practical strate-
gies to manage emotions and bounce back from
challenges. This focus on developing a resilient
"growth mindset" has empowered them to face
difficult tasks with a new sense of confidence and
calm.
The successful conclusion of the unit was marked by a
dynamic Exit Point, where students took center stage
to demonstrate their deep understanding.

IPC2

Glitter Jars

and Growing Minds

IFEHES FASHIC R

We began our term with the Brainwave Unit, where
we learned that our emotions could affect how we
learn and grow. To help us understand and manage
our feelings, we created beautiful glitter jars. Watch-
ing the glitter swirl and slowly settle reminded us to
pause, breathe, and let our minds calm_ down, while
letting our uniqueness shine through our creative

designs.

We are now busy with Unit 2: A Day in the Life,
where students are exploring different community

jobs and places in and out of our community.

Through discussions, activities, and projects, we are
discovering how everyone plays an important role in

making our world work. It has been a fun and

meaningful journey filled with learning, teamwork,
and plenty of sparkle, both in ourijars and in our

unique selves.

They articulated how knowledge of the

brain directly improves their learning, showcasing specific tech-
niques to make their educational journey more effective and enjoya-
ble. This unit has equipped them with a foundational toolkit for
lifelong learning, and we cannot wait to see them apply these skills
in all their future endeavors.
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IPC4 Learning, Thinking, and Growing Together!

F3, BE5HERMIK!

This year in IPC 4, our students began their
learning journey with the exciting unit
Brainwave, where they explored the amaz-
ing topic of metacognition — learning how
our brains think and learn! Through fun,
hands-on activities, students discovered
how the brain helps us focus, remember,
and solve problems.

Next, we moved on to our second unit,
People, Places, and Culture, where students
learned about what it means to live togeth-
er and be part of a community. For our
Entry Point, IPC 4 teamed up with IPC 3 for
some fantastic team-building challenges,
learning how cooperation and communica-
tion help communities thrive.

During our Knowledge Harvest, students
reflected on how they are connected within
our school community — from classmates
and teachers to the wider school environ-
ment.

The IPC learning journey continues to be full
of curiosity, creativity, and collaboration.
Our students are truly enjoying the
hands-on approach that makes learning
meaningful and exciting.
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IPC 5 kicked off the 2025 school
year with our first unit: Brainwave,
all about metacognition, thinking
about thinking. This unit helped us
get into “thinking mode” and laid
the foundation for the learning
ahead. The highlight was our
exciting finale:the Baishan Talk
Show! Every student took partin a
lively talk show-style experience,
sharing what they had learned
through interviews, discussions, and
games, all centered around the
brain. It was an interactive and
memorable way to apply our new
knowledge.

We’ve now moved into our second
unit: Building a Village. IPC 5 began
with a hands-on Entry Point, where
students worked in teams to
construct a village using limited
materials. The process was rich with
learning, students used multiple
personal learning goals to collabo-
rate, communicate, think, and
complete their village. This sparked
meaningful conversations about
how challenging it must have been
to build real villages in the past, and
helped us reflect on what’s truly
essential in a community compared
to modern city life.
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IPC5

Exploring Thinking & Community!
RS X

IPC 5 is now ready to dive deeper
into how villages form, grow, and
shape the way we live today. We're
excited to explore geography, land
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Building a Village
BE—1MTE

IPC6

Grade 6 students have been fully engaged in our exciting Milepost 3
unit, Building a Village. For their entry point, they imagined being
stranded on a deserted island with no way out and had to work
together to survive. Their challenge was to plan, design, and build a
functioning village that could support their community. Using
recycled materials, creativity, and teamwork, the students built
impressive models complete with rivers, shelters, farms, and

ity spaces.

g their presentations, each group proudly explained how their
illage members would find food, stay safe, and live peacefully
together. It was wonderful to see how much thought they put into
their designs and how confidently they shared their ideas.

This project has brought out the best in our Grade 6 learners. They
have shown great cooperation, resilience, and problem-solving

skills — true reflections of the IPC personal goals. The students are
enjoying every moment of their learning journey and continue to
work hard across all subjects. We are so proud of their creativity and
enthusiasm! Grade 6 looks forward to the rest of the school year
with excitement, ready to face new challenges and continue growing
as curious, confident learners.
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IPC Drama

What is Drama?

T 1 2rkR?

As our IPC Mileposts begin each year with a
Brainwaves unit, our Drama classes explored how
we think, learn, and create. In Mileposts 2 and 3,
students used this time to review and discover
the different elements of drama, such as voice,
movement, and character. Meanwhile, Milepost 1
students began their journey by learning how our
brains can remember and connect a sequence of
movements. Using all their wonderful energy,
they worked both alone and in groups to build
short movement patterns and stories.

This was a great way for our younger students to
learn how to work together as an ensemble—a
key part of storytelling and role play. For Mile-
posts 2 and 3, revisiting the elements of drama
through various games and quizzes, helped
refresh their knowledge and build a strong
foundation for the next step—acting!

IPC MUSIC

Step by Step
MNEREEIENE:
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By the end of the unit, each student will have created a complete, original composition that reflects their growing
understanding of how musical building blocks come together to form art.

Alongside composition, students have been strengthening their reading and playing skills by learning pieces inspired
by traditional African Balafon music. Using our classroom’s barred instruments, they have practiced reading rhythmic
and melodic notation while performing patterns that interlock to create lively, layered textures. This hands-on
experience has deepened their understanding of ensemble playing, timing, and balance, while connecting them to
musical traditions that highlight the beauty of rhythm, repetition, and collaboration.
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IPC PE

PE Journey - From Fundamental Skills to Athletics

In PE, our students from Grade 1
to Grade 6 have been learning
important sports skills to help
them stay active, build coordina-
tion, and enjoy teamwork. Each
year group focused on activities
suitable for their age and abilities.

Milepost 1 —Grades 1 & 2

Our youngest students focused on
fundamental sports skills. They
practiced throwing, catching, and
hand—eye coordination through
fun games. Students learned to
control their movements, aim at
targets, and work with partners.
These activities built the founda-
tion for future sports.

Milepost 2 —Grades 3 & 4
Students in Grades 3 and 4 moved
on to athletics skills. They
practiced running races, throwing,
and javelin skills. These activities
helped improve speed, strength,
and coordination. They also
learned about pacing in races and
how to use proper techniques in
throwing events.

Milepost 3 —Grades 5 & 6

Our older students continued
with athletics but at a more
advanced level. They practiced
running and a variety of athletics
events, focusing on refining their
techniques and improving perfor-
mance. Students worked on
throwing for distance, running
with speed, and combining skills
in different challenges.

Across all grades, PE lessons
encourage students to develop
confidence, teamwork, and a love
for physical activity.
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IMYC

English Language Arts

Grade 7 students began the school year by exploring the needs of the teenage
brain through the IMPARTS framework, with a particular focus on the theme of
transition. As they move from Primary to Secondary school, students are learning
to adapt to a new environment that requires greater independence, particularly
navigating between classrooms, organising learning materials, managing home-
work, and meeting assignment deadlines.

To support this transition, students engaged in research and used various recording
strategies to create informational posters that showcase their understanding of
adaptability and the teenage brain.

Building on this foundation, students then began their Adaptability unit in English
Language Arts. They are learning to analyse narratives to better understand story
structure and the language choices writers make. Using tools such as the roller-
coaster diagram for plot analysis, T-charts for describing character and setting as
well as vocabulary work with synonyms and antonyms, students are developing
skills to describe characters and settings effectively.

Next, students will apply these tools to plan and write their own stories, demon-
strating their growing confidence and creativity as adaptable learners.

IMYC 7 Adapting to Secondary School
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Grade 8 started the term with the
unit Brainwave, where they
reviewed the needs of the teenage
brain, explored different metacogni-
tive approaches to learning, and
learned how to self-regulate using
mindfulness and breathing practices.
Students researched and created
posters to show the needs of the
teenage brain, along with mini-post-
ers highlighting study skills they
either researched or already used to
support each need of their teenage
brain.

Grade 8 then moved on to the unit
Tradition by learning about a range
of traditions, customs, and beliefs
from around the world through
quizzes, stories, and the creation of
a research board. Students connect-
ed their research to their home
country of China, host country of the
UK, and adopted country of Greece.
Before beginning their own writing
projects, students reviewed good
academic practices such as para-
phrasing and citing online resources,
then researched and prepared to
write about a self-chosen topic
related to tradition.

IMYC 8

Building Brains and

Thinking about Traditions
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IMYCO9

Inquiring from the

Brain to the Community

MKIREIL X AT

NFERFEERZFIAN, BI— I RERR T EPFEX
RITSR, FHEUET — P EEER, BTHIMYCEIR TN AEIX
LEK, XA LLZE( RSB MR AR T ERE S,

befa, FENTHET AR T H X fRFE. IS0
TEBHBEHIRAEIR . FENOREHE R T 750
&, RETXTII IREimienail, FHRIT T I gttt
XAGFRARAT BRI,

S JEETHACE—PadletREiR, AFICEXT 1
X'HAE6F, BRAER. B, £R. IWENREFEHD
EF. FEIBEREERXIMRRR, BEXT AKX
LF AR E,

&E, FENEITUEHSIBNSERIL, AHnEEE
BERK, rmbilE+E (BE) . 2E (5EE) 15E

(ARE) PRGEBATTX,

SO\ - EIBIEE
S

C- 3=

Grade 9 started this school year by revising the
needs of their teenage brain by working on a project
to create a digital poster to inform the IMYC faculty
about those needs. This allowed grade 9 students to
work on collaborative approaches using digital
media.

Students then began their inquiry into their current
unit, Community, by visiting the printing factory
where Qingdao Bandao newspaper is produced. The
students prepared carefully for the field trip visit,
asking questions about the functions and processes
of the factory and how it impacts the local commu-
nity in positive and negative ways. Students then
worked to start a padlet resource to document
different examples of Community around concepts
such as belonging, identity, difference, negotiation
and appreciation. Students will use this resource
board later to develop newspaper articles on these
themes in their local community. Students then
worked to review paraphrasing and citation practic-
es to research and write informational texts describ-
ing communities of interest in our home country of
China, host country of the UK and adopted country
of Greece.

MPARTS

The Seven Needs of the Teenage

Brain

Making meaning

28

Children learn faster than
adults and more easily as
they grow more neurons.
Use it or loose it.

4

- |
Refers to a person

Sleep allows the brain i
who is the same age,

Yoemagers need io have Risk taking social status,
rest for eight hours a occupation, etc. as
day. Y, someone else.

The act or fact of doing
something that involves
danger or risk in

order achieve a goal.

Transition

200 032 b vt

Refers to a way of thinking
that connects and integrates
different ideas, concepts, or
information. It emphasizes

‘Some one brings about
changes, can do right things
without others telling.

the relationships and
interactions between things
Change or passage from one and is often used for solving
state or stage to from p or
one environment to another engaging in systematic

takes some time; this process thinking.
is called transition.

Math & Science

Earlier this month, the students of
IMYC kicked off their Brainwave
unit by exploring the inner work-
ings of the brain. Students exam-
ined a variety of different types of
brains found in a variety of differ-
ent species and then worked to
examine a real-life pig brain.
Students took on the role of brain
surgeons by dissecting and
evaluating the different parts of
the brain looking for unique
features and characteristics of the
different parts within. Students
then labelled the different parts of
the brain and reflected on wheth-
er it was better for younger
individuals to take on such tasks at
an earlier age when their minds
are more flexible rather than wait
until they are older. Students
finalized this activity by discussing
the ethics of using organs from
people in classroom dissections
rather than organs from animals as
the ultimate goal of these activi-
ties is to help people in need.

This month in Science 8.3,
students examined particle theory
and the traditions that led to the
discovery of the atom. Students
worked to diagram how particles
behave in solids, liquids, and gases
noting their similarities and
differences. Students then looked
at how energy is transferred
between particles. Afterwards,
students worked to prove that
particles exist by examining
Brownian motion and how pollen
grains can be seen to move on top
of water even though no external
force is acting upon them.

IMYC 7

Brainwave Entry Point
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IMYC9

This month in Mathematics 9.3, Students worked to solve absolute value equations. Students examined the relations
between functions and how functions can change when given new parameters. Students then examined direct varia-
tion and whether a constant of variation exists within a set of data. Afterwards, students moved on to linear models

while also graphing functions with two variables.
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IMYC Design

IMYC 7

Discovering Design

BESTRIH R

Grade 7 students began the year by exploring what design
really means and what designers do. Together, we discussed
how design helps solve everyday problems and makes life
more enjoyable.

In our recent lessons, students learned to spot examples of
good and bad design and even tried redesigning simple
objects to make them work better. It’s been a creative start to
the year, full of new ideas and discoveries!
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IMYC 8 &9

Thinking Like Designers
Bsitini—HEE

In Design class, students began by asking who design-
ers are and why we need them. We discovered that
design shapes almost everything around us — from
products we use to the way we experience daily life.
Recently, we've been learning the basics of graphic
design, exploring what makes visuals clear, balanced,
and memorable. In one of our sessions, students even
challenged themselves to redesign famous logos,
putting design principles into creative practice.

IMYC Humanities
IMYC 7 Adaptability
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Grade 7.3 students worked on the concept of adapt-
ability and how humans are able to adapt to difficult
situations. Students are looking at how people adapt
in areas where there is conflict. Students also studied
the major events in Europe during World War Il and
created a timeline of those events to better under-
stand the dangers that ordinary people face during
times of war. They are currently focusing on life in the
country of Denmark under German occupation during
World War Il. Students are reading the book, Number
the Stars by Lois Lowry. The book is a piece of histori-
cal fiction that tells the story of two families living in
Denmark during the German occupation. Although
this is a fictional account it is based on real events that
occurred during the occupation and will help students
understand the difficulties and sacrifices that ordinary
Danish citizens were forced to make.
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IMYC 8

Tradition

&4

Grade 8.3 students explored holiday
traditions. They focused on the tradition
of taking vacations and how vacations
impact the environment and economy of
popular tourist destinations. The example
that students investigated is Blackpool,
England. They charted the development
of Blackpool from a medieval village to a
21st century vacation destination.
Students displayed Blackpool’s develop-
ment using a flow-map. Students are
currently working on developing map
skills by creating a fictional holiday
destination that will meet the needs of
people on holiday as well as be environ-
mentally responsible. The process of
creating maps will emphasize important
map elements and the concept of scale.
Students will then produce a piece of
writing about their fictional holiday
destination.
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Grade 9.3 students focused on communities in conflict. The students participated in a
document quest analysing primary source documents from the Pig War which
included, letters, government treaties, military orders, and maps. From the docu-
ments they produced a chronology of events and used a flow-map to display the
information as a timeline. Students also wrote an essay about the strategies that
were used to resolve the border dispute that was the central issue during the Pig War.
Students are currently examining the impact of community organizations. They are
focusing on the missions of these types of organizations and the work that they are

able to accomplish.
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IMYC9

Community

e

Grade 8 and 9 students have embarked
on an exciting art project that delves into
the rich intersection of personal identity
and cultural heritage. The creative
process began on an individual level, with
each student producing initial sketches
filled with symbols, objects, and imagery
that represent their unique personality,
experiences, and personal history.

IMYC Music

Music has many facets in our lives; we
can listen, perform, analyse, compose
and more. In grade 7 our first music
project was to combine all four of these
facets to produce a song that people
could listen and improve their mood and
mental space as a result.

The project is called “Music for a Mood”
and students used an emotion as the
catalyst for the composing process. For
example, if someone is feeling tired,
they might listen to a song that gives
them energy, or perhaps someone is
feeling stressed out so they might listen
to a song to help calm down. Our
students have created and contributed
some wonderful examples for the
community to listen to and hopefully
help brighten everyone’s day!

IMYC Art

My Story, Our Tapestry
AU, RiIRRSER

This foundational step ensures that every artwork is deeply rooted in
the student's own story, serving as a personal canvas for their identi-
ty.The project then expands outward, challenging students to research
an artist or cultural tradition that resonates with them on a personal
level. This research phase connects their individual narratives to a
broader artistic or community context. The final and most transforma-
tive step involves a synthesis of these ideas, where students skilfully
weave elements from their chosen inspiration into their original
designs. The ultimate goal is for each student to produce a unique
artwork that not only tells their individual story but also visually
demonstrates its connection to a wider cultural tapestry.
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IMYC Specialists: Drama and PE

Finding Our Voice on Stage

EReLBERR

Our IMYC students began the
year by learning about the
Elements of Drama. From there,
we moved into the exciting world
of Improvisation! Currently,
students are exploring one of the
most important acting skills—
projection.

Projection is not only a drama skill
but also a valuable life skill:
learning how to speak clearly and
confidently so others can hear and
understand us. This connects
perfectly with one of our IMYC
personal goals—being a communi-
cator.

Students have now relocated from
the classroom to the Black Box
Theatre, where they can put their
knowledge into practice and
continue developing their confi-
dence and stage presence. This
hands-on experience is helping
them prepare for our next area of
learning: scene studies!
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IMYC PE - Football and Volleyball Skills

In our IMYC PE classes, students in Grades
7,8, and 9 have been developing their
football and volleyball skills through
active lessons and team games. These
activities help students improve fitness,
coordination, teamwork, and communica-
tion.

Football

In football, students practiced passing,
dribbling, shooting, and defending. They
learned how to control the ball, maintain
space on the field, and work with team-
mates to create opportunities. Students
also focused on team tactics, such as
positioning and supporting each other
during attacks and defense.

Volleyball

In volleyball, students developed skills like
serving, passing, setting, and spiking.
They learned the importance of timing,
hand-eye coordination, and team
communication to keep the ball in play.
Students practiced moving quickly,
covering spaces on the court, and collab-
orating to perform successful attacks and
defenses.

Through football and volleyball, students
are not only improving their physical
abilities but also learning essential life
skills such as teamwork, strategy, and fair
play. These activities encourage students
to stay active, build confidence, and enjoy
sports with their classmates.
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Stories from our students
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English Work from our students
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Angela Su & Cre Sun,

Pantoum g

Pallt()llm by Angela Su and Cre Sun

Pollution

An anthropogenic problem,

Air, water, soil, and something,

‘Wants people to notice them,

But people didn't pay attention to anything.

Air, water, soil, and others,

Are important things that help us,
But never been bothered by humans,
‘Who can help the problem for us.

Are important things that help us,
‘Wants people to notice them,
Who can help the problem for us,
An anthropogenic problem.

Limited, A. (n.d.-f). UK. Rubbish and pollution near Limehouse Basin by river Thames, London.Photo ©
Julio Etchart. Alamy Images. https://www .alamy com/stock-photo-uk-ruhbish-and-pollution-near-

mehause-hasin-hy-river-thames-londonphoto-20 8 html?imageid=FA1633NA-A0R
9F75F 40514F Rp=K756& pn=1&searchld=ad 1e 867fad874d263hA0hd1 heOhh

Pallt()llm by Angela Su and Cre Sun

Coral
Lives in dark, cold seafloor of the open oceans, An interdependent home, Alot of corals bleached,
An interdependent home, A lot of coral bleached, 14- per cent coral lost now,

14 per cent coral lost now, It is lots of animals' home, now they don’t have homes,

It is lots of animals' home. now they don’t have homes. Lives in dark, cold seafloor of the open oceans.

wusaen, ¥. (n.d.).
Coral Reef
inhabitants |
SEA LIFE
Bangkok Ocean
World. SEA -
LIFE Bangkok
Ocean World.
https:/www.visi

ngkok/en/explor
¢/our-

creatures/coral-
reef-inhabitants/
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Types of dried coral. (n.d.). https://ar inspiredpencil com/pictures-202 3/types-af-dried-
coral
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Author. (2021, September 28). Ask the
man. Retrieved from:

SAKURA Renga ,

By Blair Gong & o

Sakura covers my eyes el < © ! h \

Class 7.3

[ smell the fragrance

Smiling faces on the branch

[ v ™
Petals fall into my hands ¥ i P' (%
\ TE :

Kids laughter around ,
Chases petals in the breeze

Under the sunset

The sun looks at them quietly

Disappear with sakura

Ar\ina ng Sammy Pan
Class 7.3 1

Everything is dark

But the fragrance lingers on
Smiling emerged in mind
Everything in dreams is sweet

NOAA’s National Weather Service. (n.d.). Probabilistic '?_

Qutside the window is white G s R 5/5/2025

Renga by Blair Gong and Miya Sun, Class 7.3

EARTH

Ocean, our home

SOIlllet by Arina Wei & Sammy Pan

Time's Quiet Song

The clock ticks on through all our days and nights
Like sand that flows through young and old alike
The sun will rise then set again so bright

The moon will shine then fade in morning light

Feeding everyone on earth

Trash and pollution

The child will play then grow to work and learn
The fire will blaze then turn to ash so slow
The flowers bloom then sleeps below the snow
But love stays warm wherever we may go

Crashing and swallowing ALL!

Drowning the source of our air

Let us help the earth So take my hand and walk with me today

We’ 11 laugh and sing and chase the bright sun’ s ray
Each hour we share will never fade away
Like spring that comes anew each year in May

Though time moves on as all wise men may say

Our hearts keep love that never goes away

Represent lovely and hope

Let's pick up the trash

Let's destroy trash and litter
Do something for our EARTH now!

5/5/2025 8
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